The composition of curriculum is directly related to the knowledge structure and the tendency of ability development of the students. As the times change, the higher education and physical education should be changed at right time, and in the development of Physical Education Teacher Education (PETE), which the theories of physical education and practical training are well combined, it is required to discover the lack of oneself and to learn global advanced experience and thoughts by regarding overseas and other models as the mirror.
training of physical education teachers, and the university students can acquire the teaching certificate by passing the examination for teaching certificate and the practice after the graduation, and it is possible for them to be the teachers of public school through teacher selection test of each region.
The different things are as follows; The goal of physical education teachers training in Korea is mainly on the training for physical education expert, and China is concentrating on the training of versatile physical education teacher training who encompasses education, training and science research. If the student, who are trained through the curriculum of physical education teachers in China and has the teaching certificate, they can work in the education of physical education for elementary, middle and high school, it is a different way with the training and examination which are divided by the class in Korea. In addition, the Chinese teacher selection test is conducted individually in each region because of many population and regional conditions differences, and the nation does not manage in a lump because the conditions are different by each region. Therefore, the comparative research on physical education teacher training and curriculum can not only help mutual learning in the field of physical education for both countries, but also contribute to the development of physical education training business in Asia.
At the end of the 20th century, Korea mainly focused on revision of the physical education teacher curriculum. The scholars have analyzed that the physical education teacher curriculum courses in each university had a large proportion of theoretical courses and the established subjects have been similar mostly (Shin, H. T., 1991) and the awareness of subjects for curriculum education has been insufficient and the establishment proportion of physical education theoretical course and the practice course has been composed with unbalance and the linkage between undergraduate phase education and graduate school preparatory education have not been achieved smoothly (Kang, S. B., 1996) . In these problems, some scholars have insisted that the education of pedagogy subjects should be strengthened (Ryu, T. H., 1991) based on the teacher knowledge theory of Shulman (1987) . There are some scholars who insist to accord and adjust to actual teaching demands of secondary education by linking university subject with secondary school physical curriculum programs considering the balance between subject pedagogy and subject content (Jeong, D. S., & Kim S. K., 1999). Jang Bong-woo (1997) insisted that humanities subjects, which train the well-informed man with broad vision and versatile talented person, should be established in liberal arts, and program, which contains various curriculum centered on mankind, physical strength and academic, should be made in the majoring subjects. Coming in the 21st century, the researches on physical education and curriculum have been varied . Son Cheonteak (2002) proposed that physical education teacher training should be strengthened at five important dimensions; Pre-service teachers Supplement, Teacher Trainers, Teaching and Learning, Teacher Curriculum, and Student Teaching. Kim Young-sik (2003) insisted that the pre-service teachers should focused on reviewing the physical education teacher curriculum and the textbook contents according to the teaching method principle which links closely the theory with the practical skills . Yoo Jungae (2004) insisted that the subjects should be established centered on subject pedagogy, not subject contents, and the national standards which is required for physical education curriculum should be established like USA. Kim Dae-jin (2008) emphasized on the development of subjects for physical education teacher training (PETE) to train ideal physical education teachers. Cho Mihye, Park Su-jeong (2006) thought that the experiences of persons, who prepared to be the teacher and pre-teacher in physical education field practice, were important. Some That is, through the curriculum analysis results of teachers' training institutes and the perception of pre-service and in-service physical education teachers, it is possible to know that the curriculum of physical education teachers in Korea is composed of centered on physical education study, which is directly not related to train the development of teaching professionalism and teaching ability of secondary physical education teachers (Yoo, J. G., 2004) . Also in China, the criticism of curriculum of physical education department is also occurred now.
Especially, Hang & Ji (2003) Program'), which was newly announced by government, should be achieved the basic education generalization, and major subject should be divided into 'fields', the required subjects should be divided into 'departments', and the limited elective subjects should be divided into 'modules' and the optional selective subjects should be 'miniaturization'. Other criticism was that because the 'Course Program' could not realize the goal of versatile talent training (Li & Mao, 2011) , it was necessary to strengthen the education occupational skills training for students (Peng, 2005) , and focus the training of ability and individuality (Cui, 2010) , raise up the knowledge of students (Wu, 2006) , integrate the structure, content and form of the subject (Hu, 2012) and reform the subject according to social demand (Wang, 2013) . Li & Kang (2003) insisted that the development model of physical education teacher curriculum should be varied, Tang (2014) and Liu (2014) insisted that it should be the major subjects.
There are also some contents of researches on the comparison of subjects between countries. For example, Che & Jin (2011) found that the proportion of Chinese general subjects in all grades was lower than that of the USA and Korea, comparing the major subjects of physical education in China, the United States, and Korea. The establishment of education subject in the three countries shows different types respectively, but in terms of the proportion of theoretical courses and science arts subjects, required and elective subjects, and educational practice time, China mostly conforms to Korea. Jang Bin-bong (2013) analyzed that the subjects in China was composed of liberal arts subjects, major theory subjects, major technical subjects, and teaching subjects, but there was no criteria for content selection and there were also differences in the composition of subjects for each university. Kim Hee-jin (2016) insisted that Korea-China both countries had a high proportion of major subjects, but the establishment of practical subjects was not sufficient. The purpose of education in Korea is to emphasize personality education besides major, and in teaching subject, Korea makes to invite external experts and to help the class directly. Lee Chang-hyeon (2014) insisted that the time of physical education subject was decreasing through the comparison of physical education teacher training, those subject's knowledge in Korea has been put the most ahead of other, and then expertise knowledge began to increase since then.
In summary, Korea is mainly concentrate on the aspect of subject pedagogy subjects and education practice subjects, Chinese scholars are discussing the subject selection issue mainly according to <the national general university physical education undergraduate course program>. Some insisted that the subjects should be selected variously according to the goals, and others insisted that the subjects should be selected professionally according to teachers. And there are some who insisted that the subjects should be to selected according to the need of employment. Though there are also some researches on the subject structure comparison of Korea-China, because the comparison is not coverall and detailed, an in-depth comparative analysis of the subjects in both countries is necessary. the paper was prepared for the purpose of contributing the innovation and development of physical education teacher curriculum in both countries, by comparing the physical education teacher curriculum in detail based on the status, issue, prospect, proportion of physical education teacher curriculum in both countries, classifying these by the type of subject among subject programs, finding the similarities and differences of both countries through the statistics of grade division proportion of each type subject, and analyzing the causes which shows the differences.
Research Method

Data collection and Analysis
In order to accomplish the purpose of this research, the researcher investigated the curriculum 
Analysis On Curriculum Contents
In the research, the data analysis was modified and utilized for the purpose of the research using proposed comparative analysis method by Bereday (1964) . That is, in the first and second phases, it was examined the in-service documents and curriculum of the both countries. In the third phase of the juxtaposition phase, it was set up comparative criteria for the purpose of the research and classified the analyzed data in both countries by theme beyond the regional research, and compared the similarities and the differences in both. And finally, at the comparative phase, the physical education and curriculum in both countries were compared comprehensively at the same time, and implications and conclusions were produced. 
Grade Analysis
The grade is an unit of measuring used for the calculation of student's learning volume. Through the grade, it is possible for students to judge the extent of knowledge that they have learned during the period in university. Because most universities are executing the grade policy at the present, in order to explain the degree to which each university puts emphasis on each subject in the research process, the paper applied the basic explanatory analysis method on the grade of each type of subject.
Research Result
Analysis of PE Major Curriculum of Chinese Universities
By reviewing and summarizing PE teacher 
Major courses
Basic major courses
These courses enable students to master sports theories and the basic sport abilities. All students majoring in first-level sports discipline should learn these skills and focus on expanding their knowledge and basic training in sports.
Core major courses
These courses are core courses in physical education, pedagogy, and psychology, which are closely related to the PE major. They are essential to PE, including theory and skills courses such as Sports Humanities and Sociology, Exercise Physiology, Track and Field, Gymnastics, Martial Arts, a variety of ball games, and so on. These courses emphasize the interdisciplinary nature of all subjects and embody comprehensive education to meet teacher requirements in the curricular reform of basic education based on an integrated curriculum.
Elective major courses
Theoretical and technical elective courses that allow students to focus on certain aspects of professional development, in addition to Basic major Courses and Core major Courses.
Pedagogy courses
Physical education teacher education courses, such as Teaching Theory and Methods of PE, Physical Education Methods, etc. These courses mainly reflect the goal of training primary and secondary PE teachers to strengthen students' teaching skills.
Practica General Practicum
The practicum is a non-theoretical study course that students conduct independently under teachers' guidance based on their relevant theoretical knowledge of sports disciplines. Practica help students understand abstract knowledge in the PE major as they accumulate practical experience to prepare to transition to the workplace.
Major Practicum
Other Practicum
Elective courses -Students can choose courses freely based on their interests to develop a well-rounded curriculum. Table 2 and Figure 1 .
Liberal arts courses
In today's modern and pluralistic society, liberal arts courses provide students with knowledge and values from different areas and people. Universities consider liberal arts to comprise basic education courses outside of major courses. The purpose of liberal arts is to broaden students' horizons and cultivate independent thinking and judgment, social responsibility, and a sound personality through fundamental, integral, and comprehensive knowledge. In China, liberal arts are also commonly referred to as general education courses or public foundation courses.
There are no subcategories in liberal arts in China.
According to subject knowledge, this category can be divided into ideological and political education, Education. In addition, some universities also offer specialized courses based on local or university conditions.
Major Courses
Major courses refer to classes intended to fulfill training objectives required for professional knowledge, skills, and basic theory. These courses Field, Gymnastics, Martial Arts, Aerobics, and so on. In core major courses, students usually take specialty activity courses, from which they choose one or two areas as their focus for major training activities. Elective major courses are within the scope of students' major courses that include a special emphasis on major development. For example, students who study the specialty activity of 
Analysis of PETE Curriculum Credits in Chinese Universities
By the statistics and analysis of the credits in
Chinese universities, the specific data are shown in Table 3 below:
From Figure 2 below) Thus, firstly, major courses as the main part of PETE curriculum in Chinese universities, on credits proportion which exceeds the half, followed by liberal arts courses, practicum, and elective courses.
Secondly, there is not much difference in the credits proportion of practicum in various universities of China. However, there is a big gap in the credits proportion of major courses, the difference between the highest and the lowest is more than 16%. And the difference of proportion of liberal courses is even bigger, the highest and the lowest even a difference of 23%.
Analysis of PE Major Curriculum Categories in South Korean Universities
From reviewing and summarizing PE major curricula at South Korean universities, there are four main course categories: liberal arts courses, major courses, teaching profession courses, and general elective courses, as shown in Table 4 and Figure 3 .
Liberal arts courses
Liberal arts courses are those pertaining to cultivating the leadership qualities that university students should possess. Courses focus on the 
Quality of Teaching Profession courses
Courses focusing on quality pedagogical training, such as Introduction to Special Education, Prevention of School Violence, Understanding Students, and so on.
Teaching practicum courses
Courses intended to enhance students' classroom teaching ability and accumulation of practical teaching experience, such as Observation Practicum, Practice of the Teaching Profession, Practice of School Affairs, Educational Volunteering, and so on. General elective courses -Any courses, in addition to liberal arts courses and major courses that students can choose to take in other subjects. Common courses include Observation Practicum,
Practice of Teaching Profession, Educational
Volunteering, and so on.
General elective courses
General elective courses refer to courses undergraduates can take according to their own interests and hobbies in addition to liberal arts courses and major courses. This course category allows students to choose a developmental direction to cultivate their individuality.
Analysis of PETE Curriculum Credits in South Korea Universities
By the statistics and analysis of the credits at South Korea universities, the specific data are shown in Table 5 below:
As can be seen from Theory of Teaching Profession courses Courses meant to train middle school PE teachers by carrying out the quality education necessary for the PE major and the basic knowledge that runs through the entire educational theory and practice system.
Quality of Teaching Profession courses
Teaching Practicum courses General elective courses -Students' chosen classes according to their own interests and hobbies to supplement liberal arts courses and major courses. 
Discussion
Comparisons of PE Major Curriculum Categories between South Korean and Chinese Universities Overall comparison
Comparative analysis reveals that the PETE curricula in Chinese universities is mainly divided into liberal arts courses, major courses, practicum, and elective courses. South Korea divides its offerings into liberal arts courses, major courses, teaching profession courses, and general elective courses. Among these, China's liberal arts courses, major courses, and elective courses are similar to South Korea's liberal arts courses, major courses, and general elective courses, respectively. China places more emphasis on the training of practical abilities, therefore, practicum is common. South Korea pays more attention to the cultivation of teaching capabilities and therefore highlights teaching profession courses.
Comparison of liberal arts courses
There are no subcategories in China's liberal arts courses, but they are generally divided into many modules according to the type of knowledge, such as tools, languages, sciences, societies, and so on. undergraduates' quality and self-cultivation; they are also divided into many areas.
Comparison of major courses
In terms of major courses, China has more detailed categories. Basic major courses that cultivate students' basic fundamental about PE, and core major courses develop students' professional theoretical and activity abilities. Pedagogy courses that teach teaching methods. South Korean major courses are divided into pedagogy courses in PE and non-pedagogy of PE; the pedagogy classes are subject matter pedagogy courses, mainly for teaching PE theories and methods, whereas all other classes are considered subject matter content courses.
Comparison of practicum
In terms of practicum, the two countries have their own unique courses. 
Comparisons of PETE Curriculum Credits and Proportions between South Korean and Chinese Universities
By statistics and analysis of PETE curriculum credits between South Korean and Chinese universities (Fig. 5, Fig. 6 ), it can be seen that the minimum required credits for PETE graduation in Regardless of whether it is liberal arts courses or major courses, whether it is credits or proportions, China is higher than South Korea. However, in terms of elective courses, China is significantly lower than that of South Korea. The credit of elective courses in China is 4.4, accounting for 2.6% of the total credits and South Korea is 19.3, accounting for 13.5% of the total credits. In addition, there is a high degree of discrepancy in the credit of liberal arts courses and major courses among various universities of China.
However, there are significant differences among the various South Korean universities in terms of total credits.
Analytic Comparison
Through the comparison of curriculum categories and credits, it is found that both China and South Korea have focused on major courses education.
They require students to be proficient in professional skills and knowledge. It costs more than half of the total credit, and followed by liberal arts. This shows that compared to liberal education, both South Korea and China are more inclined to professional education, but at the meanwhile, they do not ignore the education of students' basic literacy. This is the most common feature reflected in the curriculum of the two countries. The common denominator of PETE curriculum credits and proportions in South Korea and China is that both two countries think highly of major courses education, and their proportions of credits are more than 50%, followed by liberal arts courses, and they are all above 20%. The differences are as follows:
Conclusion and Suggestion
firstly, compared with China, South Korea places more emphasis on elective courses, and its proportion of credits is more than five times that of China, indicating that South Korea pays more attention to students' freedom in learning and choosing. Secondly, compared with China, Korean universities have higher autonomy or freedom in setting total credits, but both China and South Korea have their own merits and emphases in the setting of internal credits. Some suggestions were made for both countries as follows:
Suggestions for China
Add the curriculum categories of teaching profession courses
There is a lack of teaching profession courses in the division of curriculum categories, and there is not enough emphasis on pedagogy courses. Judging from the method of division of curriculum categories, in Chinese universities, generally, pedagogy courses are divided into liberal arts courses (general pedagoty) or major courses (subject pedagogy). The underlying mind is that pedagogy courses are only a part of liberal arts courses or major courses. Education ability is only a part of basic qualities or professional qualities, and it has not been raised to the same level as liberal arts courses and major courses. Adding the curriculum categories of teaching profession courses will helps a lot in increasing the emphasis on pedagogy and ultimately improving undergraduate' educational and teaching skills.
Improving the Flexibility of Credit Selection
In China, generally, if undergraduates complete the minimum credit required for each part of the curriculum, they can basically meet the total credit required for graduation. But not in South Korea, if undergraduates complete the minimum credit for each part, they can't meet the total credit requirement for graduation, the gap is between 10-30 credits. The consequence is that Chinese students are more dependent on the curriculum structure system of the discipline and their motivation for choosing the direction of development is less. Over time, students' ability in learning enthusiasm, teaching innovation, and active academic thinking is gradually suppressed. Setting the total graduation credits above the sum of credits required for various courses can improve the flexibility of students' choice of credits and the undergraduates' initiative in learning.
Suggestions for South Korea and China
Enrich the model of teaching practices to improve practice effectiveness First of all, at present, the practicum of both countries are mainly in the form of teaching practice and observation practice, and occasionally educational volunteering, micro-teaching, and other methods not abundant enough. Teaching practice and observation practice allow students to experience teaching in the roles of observers and educators, and lack roles such as students and supervisors. Only by involving the preserviceteachers in more diverse roles can the teaching behavior be understood more fully. Secondly, since the places of educational practice currently being implemented in the two countries are not located on the campus of own universities, the execution of the practicum content will be greatly reduced for students who are away from school regulations.
Coupled with the insufficiency of instructors' resources and the unsound cooperation mechanism with the internship schools, the internship effect is not ideal. Therefore, enriching the teaching practice methods and strengthening the supervision mechanism of cooperative school practicum can really improve the quality of practical teaching.
Add physical education safety education
The primary and secondary school physical safety education is an important content that the physical education class needs to emphasize. Adding content of physical safety education in PETE curriculum can help raising students' awareness of exercises safety and also contributing to the construction of national sports laws and regulations.
Pay attention to special groups such as handicapped Special groups such as the handicapped are all a disadvantaged group in social life and school education. In sports fields, there are not enough activities that can be enjoyed either. In order to
promote fair education and demonstrate humanistic care, that physical education activities concerning special populations should receive attention. That requires the popularization of related sports education courses for disabled groups and other special groups in PETE curriculum so that PE teachers in future can get the special ability like that.
Extend the scope of elective courses
Each university has its own characteristics or advantages. They have strong faculty and teaching conditions, and some subjects or disciplines are closely related to the PETE. The integration of these disciplines can lead to more extensive theoretical and academic support. The establishment of interdisciplinary or even inter-university elective courses can achieve the complementarity of resources between disciplines and universities, so as to correspondingly increase the strength of professors in PETE.
